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BRUNDALL SCHOOL SPECIAL NEEDS POLICY

Aims of the school
The aim of the policy is to remove barriers to achievement by addressing SEN within the school and accessing external support where appropriate.
Objectives
The purpose of the Special Needs Policy is:
a) To provide parents with a document which will help them understand how Special Needs are managed in the school according to a graduated response.
b) To provide a framework which facilitates the efficient execution of the school’s aims with regard to children who experience difficulty in learning.

The 1993 Education Act states that a child has a learning difficulty if he or she:

a)
Has a significantly greater difficulty in learning than the majority of children of the same age.
b)
Has a disability which either prevents or hinders the child from making use of the educational facilities of a kind provided for children of the same age in schools within the area of the local educational authority.
The principles of the Code of Practice underpin the approach to Special Educational Needs

provision within the school.

These Principles are:

a)
Provision for a child with SEN should match the nature of his/her needs.
b)
There should be a graduated response to a child’s special educational needs, providing effective actions and outcomes.
c)
Consideration should be given to wishes and feelings of the child.
d)
There should be close consultation and consent from the child’s parents.
e)
Outside specialists should be involved, particularly, but not necessarily only, in the stage preceding any referral to the LEA for a statutory assessment.
Very Able Pupils
The 1993 Education Act does not include very able children in its definition of children with special needs.  Please see the school’s ‘Gifted and Talented Policy’ for further details.
Admission arrangements

Local Authority admission arrangements apply to all children. In some cases adaptation of the environment may be necessary to ensure easy access or movement around the school.  When specific arrangements are necessary to facilitate admission these are discussed with the headteacher prior to admission. We welcome the application of parents with SEN for their child to join the school at every stage of the primary phase. 
Responsible persons

1) The school governors are responsible for monitoring the effectiveness of provision for children with special needs. There is a designated governor for Inclusion (Rev. L. Smith).
2)
The headteacher ensures that SEN are effectively provided for within the school.
3)
The Inclusion Coordinator is responsible for the everyday implementation of the school’s policy for SEN as delegated by the headteacher.  This is done in co-operation with class teachers, who have primary responsibility for ensuring that a child’s needs are known and met through the staged approach.  The SENCO is responsible for ensuring there is effective liaison between parents, the headteacher, teachers, learning support assistants and supporting agencies.  They ensure the work of the classroom assistants is supported throughout the school through consultation and advice, when necessary.  They maintain links with outside agencies and seek help when required.

Learning Support Assistants (LSAs):

Some LSAs employed by the school are linked to children with statements.  When not specifically supporting these children, LSAs work with the class teacher to ensure children are learning effectively and making good progress.  Half-termly meetings are held with the SEN co-ordinator to address issues which arise in the course of their work.

Allocation of resources 
The school receives a special needs allocation of resources from the LA.  This funding is used to employ staff to work with children either in small groups, on a one-to-one basis or in the classroom. Use of SEN funding is considered at Finance Committee and Leadership Team meetings, and reported to the Governing Body.
The school draws on the resources of specialists when this is required for advice and additional support.  There is a termly meeting with the School Support Team to discuss issues linked to special needs and specific children presenting concerns to staff or parents.
Identification and Assessment Arrangements
A graduated response to identification is used.
Where a teacher feels concerned about a child’s progress or ability to cope in any way in school, they keep records in a file of the areas causing concern. Concerns about progress can be triggered by the school’s tracking system or by parents’ concerns.  Further investigation into possible special needs will be undertaken if a child is 3 or more sub-levels below national expectations for their age, or is not making expected progress in class.
School Action

If after a period of observation and efforts to help, the teacher remains concerned, they consult parents. A differentiated approach to the child’s work is adopted in the classroom and defined strategies put in place. The class teacher keeps a record of information gathered and strategies used.  

If concern continues, the Inclusion Coordinator and parents are informed so that an Individual Education Plan (IEP) with a maximum of 3 key individual, short term targets can be written for the child by the teacher, in conjunction with the parents and child. A review date for IEPs will be set at least every six months, preferably every term so that improvements can be noted and new targets set.

School Action Plus

A referral is made at this stage (with the consent of parents) requesting the intervention of the School Support Team. The Inclusion Coordinator makes this referral.   The child’s needs are considered by the School Support Team.

Formal Assessment

For children with persistent and very severe problems a referral for a statement of Special Educational Needs may be considered.  
Statemented Provision  
A formal and legal Statement of Educational Needs (see Code of Practice for procedures) is issued.  

Curriculum
In the event of a child with disabilities, the curriculum is adapted in accordance with specialist advice from relevant outside agencies to make reasonable adjustments.
All pupils access  a broad and balanced curriculum.  If any aspect of the curriculum  presents difficulties for an individual, class teachers differentiate the work so that it is appropriate at the child’s level of understanding.  Differentiation ensures the child is working on  material or subject areas as required by National Curriculum  without feeling overwhelmed by demands which they cannot meet.

School Support Team (SST)

A meeting with the SST is held termly.   Individual specialists discuss particular issues with class teachers and reports are written and distributed to relevant members of staff.  
The SST comprises of:

1)
Educational Psychologist

2)
Advisory Learning Support Teacher

Through them, the school has access to other support agencies, including School Nurse, Speech and Language Therapist, Pupil Attendance Officer.
There is a high level of contact between the Inclusion Coordinator and other agencies..  To facilitate this, the Inclusion Coordinator has one afternoon of non-contact time weekly so that administration and monitoring/coordinating work (i.e. reports, telephone calls etc) can be done.

Parent/Teacher Contact:

Parent/teacher meetings are held twice yearly (in October and February) to review progress. 
Parents have access to the class teacher to discuss problems which may arise at any time.  Class teachers may involve the Inclusion Coordinator to discuss difficulties or concerns.  Records are kept of all meetings and decisions made with plans for a review to take place.

Transition to Secondary School:

The annual review for children who hold a Statement gives a clear picture of needs before transfer to secondary school.  If it is considered that the local secondary school is not appropriate then other possibilities are explored.  This happens near the end of Year 5 or early in Year 6 so that parents have the opportunity to visit other schools.  The advice and guidance of the School Support Team can be requested to assist in appropriate choices.  The issues should be raised at the first school support team meeting in the Autumn term before transfer.

Thorpe St Andrew and Brundall School have close links at transfer time.  An arrangement has been made to invite children who may experience anxiety in moving to a high school to visit the school as part of a small group from cluster schools.  This happens towards the end of the summer term every year.

On the occasions when a child with special needs transfers to a school other than Thorpe St Andrew, details and records are passed to the high school before transfer.
INSET

The Inclusion Coordinator attends courses on a regular basis to keep up to date with Inclusion issues.  These courses affect practice and influence how Inclusion is managed in the school.  Staff are regularly involved in whole-school INSET related to such issues as:

a)
behaviour

b)
self-evaluation

c)
raising standards

d)
specific learning needs (i.e. dyslexia, autism, gender issues).

e)
IEPs

Criteria for Evaluating Success of School’s Policy

1)
Are the staff aware of procedures followed in identifying, assessing and supporting children with special needs, i.e. the stages outlined by the Code of Practice?
2)
Are the IEPs being used by members of staff to focus on areas of need and identifying outcomes?

3)
Is there movement downwards through the stages showing that some children have dealt effectively with areas of difficulty?

4)
Have some children been removed from the Special Needs Register or had statements withdrawn because of improvement?
5)
Is there a high level of contact with parents and do parents feel supported?

6)
Are identified pupils working with greater confidence?

7a)
Is there strong liaison with outside agencies and support services?

7b)
Do all members of staff feel adequately supported by members of the SST?

8)
Is there evidence of INSET for Special Needs having been done throughout the year by individuals or as a school?

9)
Is there further development built into the School Improvement and Development Plan for Special Needs for the next academic year?

10) Is the Special Needs filing system accessible to staff?  Are they familiar with how the system operates?

11) Is there improved performance on assessment tests by children with difficulties?  If not, can this lack of improvement be explained?

12)       Have children with behaviour problems learnt to cope more effectively - 

            have standards of behaviour improved?

13) Is LSAs’ time being used effectively?  Do LSAs understand what is expected of them and feel that they are working effectively as partners with the teachers?  Do LSAs feel that their training needs are being addressed within the budget and capability of the school?
There is a regular evaluation of the school’s Special Needs policy using these criteria. This is done to promote positive development recognising that implementation of the policy will highlight some areas of weakness to be improved.
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